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Abstract

Young athletes view their coach as a leader, mentor, role model, teacher, and friend.  The way a coach influences a player can have an effect on the rest of that individual’s life.  Coaches need to promote positive youth development in sport to help their athletes achieve their goals and have the skills necessary to become successful later in life.  My proposal is about taking a positive approach to coaching a girl’s basketball program from elementary school through high school.  Current research suggests that participation in youth sports is decreasing, and it is my goal as a coach and physical educator to provide the best setting possible so that youth can be physically active and get enjoyment from playing the game of basketball.

A Positive Approach to Coaching A Youth Basketball Program


As the head coach of the varsity girls basketball team at my school it is my job to develop the youth in the program from elementary school children through the high school level.  My goal is to develop the necessary skills of the youth so that they are able to compete at a high level and enjoy their experience of playing the game of basketball.  In order to do this, I plan on providing our youth with effective coaches and using methods that are synonymous with promoting positive youth development in sport.  

My program will run primarily during the winter months during high school basketball season, but for different age groups the season is during a different time of year.  Off-season summer training will also be included in the program.  The youth that are involved is from the age 6-18 and the numbers vary depending on the participation levels from each grade.  The staff involved in my youth basketball program is the varsity basketball coach (myself), varsity basketball assistant coach, junior varsity coach, junior high coaches, 5th and 6th grade volunteer coaches, and the high school basketball players.  

I will begin discussing the early stages of our youth basketball program.  As the physical education teacher at my school, I teach children from kindergarten though the sixth grade.  One of my goals as a physical education teacher is to promote physical fitness and participation in physical activity outside the allotted time of PE class.  I teach a wide variety of sports and physical fitness activities hoping that each child can gain interest and find enjoyment out of a mixture of activities.  I encourage participation in multiple extra-curricular sports that the school offers, not just basketball.  Children can develop multiple skills through participation in various sports and these skills can translate into developing certain basketball talents.


This quote emphasizes the importance of why it is beneficial for youth to participate in after school sports or other activities.  “Many youth have unsupervised time for twenty to twenty-five hours each week.  Research also indicates that this unsupervised time, typically the after-school hours between 2:00 P.M. and 6:00 P.M., is the riskiest part of the day for youth.  It is during these hours that a disproportionate number of juvenile arrests occur and that teenagers are most likely to engage in sexual intercourse, smoking, drinking alcohol, or using drugs.  Physical activity and participation in sport have been linked to a variety of physical and psychosocial health outcomes for youth, including antidepressant and anxiety reducing effects, increased levels of self esteem, enhanced future occupational outcomes, reduced social isolation, broad social benefits such as making new friends, enhancing social skills, gaining confidence in relating to peers, and learning about positive and negative emotions and strategies for regulating them” (Coatsworth & Conroy, 2007).

 
One way youth can get involved in basketball is by attending a summer camp.  I offer a summer basketball camp to youth between the ages of 6 and 14 years of age.  The camp is affordable for parents as it costs about $40 and includes basketball instruction for five days, a camp tee shirt, and a basketball that the kids can take home with them to practice the skills they learn.  The varsity coach runs the camp, with assistance from the junior varsity basketball coach, my assistant coach, and the junior varsity and varsity girl’s basketball players.  The camp is meant to introduce the fundamentals of basketball and to gain enjoyment from participating in basketball.


My program also makes available a 5th and 6th grade girls basketball league that runs for about ten weeks during the winter months.  The league is provided by a non-profit organization called Hoopsters that includes teams from nearby towns.  The teams practice two days during the week and have a game every Saturday during the season for eight weeks.  The league is more geared toward learning the game of basketball and having fun.  Although scores are kept during the game, records are not kept and there is no “champion” at the end of the season.  Every player has to play at least half of the game and every player must sit out at least one full quarter.  This ensures that everyone is getting a chance to play.  Our focus with this program is on “true competition” and to stay away from “decompetition”.  The true competitor places emphasis on the values that can be gained from contesting.  For the decompetitor, winning is what matters most because the key values to be gained from the contest are tied to the outcome (Shields and Bredemeier, 2009, p. 45).     

I carefully select coaches for each Hoopster team, as I try to put someone in charge that displays the qualities of an effective coach.  These qualities include patience, positive attitude, knowledge about basketball, prior experience coaching or working with youth, etc.  It is a non-paying coaching job so it is not always easy to find volunteers willing to coach.  I hold a three-day coaching workshop at the beginning of the Hoopster season to demonstrate drills that coaches can use and to go over rules and guidelines so that the coaches can make it an enjoyable experience for all involved. 

 The organization uses basketball as a way to teach leadership skills to young people and instill in them the confidence they need to overcome obstacles and improve their lives.  The physical experience of playing the game provides a productive framework - fun, clear, and meaningful – for understanding how various leadership skills and values are put into practice (Berlin, Dworkin, Eames, Menconi, and Perkins, 2007).

Junior high basketball is offered through the school when the kids are in 7th and 8th grade.  The season begins in the fall and the girls are allowed to play in twelve games throughout the season.  With the season starting in the fall, I am able to coach one of the teams while my junior varsity coach is able to coach the other.  This is helpful to our program as it ensures that the junior high girls are getting effective coaching at this level, not just some volunteer who may not be very knowledgeable in coaching youth.  Our school does not allow making “cuts” at this level and I think it helps encourage youth to come try out different sports.  Not having “cuts” can have its benefits as well as some negative effects.  At such a young age, youth have not fully developed, and by allowing the lower ability youth the opportunity to participate in sports can be beneficial because later in life they may develop into fine athletes that could help the team.  If a child is left off a team at such a young age, it can negatively affect their confidence and likely discourage them from trying out for that particular sport as well as others.  In large schools, the traditional one-team, one-school structure leaves many kids with no access to roster spots (Farrey, 2008, p. 76).   


AAU basketball is an option for youth in my area from the ages of nine or ten years old and up.  As the head of the girls basketball program I suggest the option of participating in AAU basketball to the parents and kids, but I do not push the idea.  I do not feel it is in my jurisdiction to tell a parent to shell out large amounts of money so their child can participate in an organization that may or may not have a positive effect on their basketball career.  When participating in AAU basketball there is some risk involved.  The child may have a wonderful experience with an effective coach and greatly improve their basketball skills or they may have a under qualified coach who has a negative impact on the youth and may deter the youth from wanting to continue playing basketball.  Some kids get burnt out from too much playing or do not want to continue playing because of the high stress levels and fear of failure and disappointment.


The most common motives for taking part in sports are intrinsic values like enjoyment and social reasons. These motives are more common than investment values like success in competition and better performance.  Youth sport has become more serious and less playful. Children are not allowed to play to the same extent as before. This problem is increasing as the age of children's entry into sport decreases. Youth sports have become too organized.  The different sports are competing for the children's interest, leading to a decrease in the age when children typically join sport clubs and also to a lack of cooperation among the clubs.  Ethical questions have been another focus in many countries. This is not only a problem among top athletes but also among children. Questions have been brought to the fore regarding whether sports really educate children: (a) to follow the rules and regulations of athletics, (b) to show respect to fellow-competitors and officials, (c) to demand the same from oneself as from others, and (d) to show a sense of justice and to be loyal and generous (De Knop, Engstrom, and Skirstad, p. 276-281).  

The high school level offers the youth to play on a junior varsity or varsity basketball team.  Typically, the junior varsity is for freshmen and sophomores, while the varsity team is juniors and seniors with some select skilled freshmen or sophomores.  I coach the varsity team along with my assistant coach who played high school basketball and is now a teacher with me at the elementary school.  The junior varsity coach is a retired teacher, who taught for 35+ years and also has 30+ years of coaching experience. 


My goals as a coach of high school athletes is to be a positive leader, role model, mentor, teacher, and friend.  My job is not only to teach them the skills necessary to be a better basketball player, but also to give them the skills to be successful in life.  I focus on many of these “life-skills” throughout a basketball season.  Some of these skills include respect for others, discipline, commitment, sportsmanship, effort, and responsibility.  By demonstrating these skills and teaching them to my athletes, they can take what they learn and use these skills in college and in their careers.    


 Coaches spend a lot of time with their athletes through practices, games, and off-season training.  “The external assets refer to the positive developmental of relationships and opportunities that adults provide.  They emerge through constant exposure to informal interactions with caring and principled adults and peers, and a larger network of community institutions reinforces them.  The internal assets are competencies, skills, and self-perceptions that young people develop gradually over time through numerous experiences” (Benson, Leffert, Scales, and Blythe, 1998).     


I try to instill a feeling of unity within our team and one of the ways I do this is by holding “team bonding” activities outside of normal practice time.  This may involve watching a movie, going to a college basketball game together, or doing fun games and activities.  One activity that I plan to use focuses on teamwork and leadership skills.   The Human Knot game is an example of an off-court experiential leadership activity.  Ten players stand shoulder to shoulder in a circle and grab one hand of each of two people standing across from them.  After becoming entangled, each group must figure out how to untangle themselves and become a full circle again without letting go (Berlin, Dworkin, Eames, Menconi, and Perkins, 2007).  The players must accomplish this by trial and error and effective communication within the group.    


It is important to assess and evaluate the program to see what areas are lacking and what are the strengths of the program.  A coach can observe through practice and games and get a general idea of how effective their coaching is, but it is also useful to use other ways to evaluate.  A coach may survey the players and get feedback or they may do a self-evaluation survey to evaluate their effectiveness.  The charts and tables below are a few ways to assess and evaluate the success and shortcomings of my basketball program.

COACHING SHIELD WORKSHEET


Table 1 contains a checklist for coaching success that is based on the findings from this study. Review the checklist and rate how well you fill each role. Then look at the areas where improvement is needed, and chart a course to make it happen!

Table1

CHECKLISTFOR CHAMPIONSHIP COACHING

Directions: Think of how you interact with your athletes. Be honest, think of your relationship with each athlete and what they would say, not what you want to hear.  Then, rate how well you achieve each of the following characteristics for each athlete After you have rated yourself in each area, review your scores and work on developing strategies to enhance your lowest marks.

1 = low (poor, not at all, etc.) to 5 = High (great, very strong, etc.)

Athletes Opinion

· There is a mutual sense of trust between my athlete and me.

__________
· I have confidence in my athlete’s abilities, and I let 


__________ him/her know this.

· My athlete has confidence in my abilities as a coach.

__________

· There is good communication between my athlete and me.

__________

· I take an interest in my athlete beyond his/her athletic performances. __________

· There is a good fit between my athlete’s and my personality, style
___________ and needs.

· I have a balance of being strict and kind with my athletes.

___________

· I have a passion for this sport and coaching this athlete.  

___________

· I use a professional style with my athlete and his/her parents.
___________

· I demonstrate my sports knowledge in my coaching.


___________

· I strive to keep my sports knowledge up to date. 


___________

· I have goals for each individual based on their strengths and weak.
___________

· I have fun-based goals for this athlete.



___________

· I have developmental-based goals for this athlete.


___________
· I have competitive outcome goals for this athlete.


___________

· I tailor the goals for each athlete depending on the stage of career.
___________

· I expose my athlete to high levels of competition and training.
___________

· I provide a positive training and learning environment for my athlete. _________

· I provide appropriate challenge for my athlete’s skill and abilities.
___________

· I individualize my approach with this athlete.


___________

· I provide the athlete with unconditional support.


___________

· I am present at practice (both physically and mentally).

___________

· I let my athlete know I am proud of them, not just accomplishments. __________

· I support the decisions and goals of this athlete.


___________

· I have high but reasonable expectations for this athlete.

___________

· I am a good role model for healthy skills and characteristics.
___________

· I provide positive and constructive feedback and criticism.

___________

· I help my athlete find balance between sport and life.

___________

· I emphasize high standards in and out of athletics.


___________

Dieffenbach, Gould, and Moffet.  The Coach’s Role in Developing.  (2002).  USOC. Colorado Springs, CO.  
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Figure 9.2. Mean evaluations of coaches by athletes as a function of athletes' self-esteem and supportiveness of the coach (data from Smith &Smoll, 1990).












Figure9.1. A theoretical model of coaching behaviors, their antecedents, and their effects on athletes, with hypothesized relations among situational, cognitive, behavioral, and individual difference variables.

Reprinted with permission from Journal of Applied Social Psychology, Vol. 18, No. 18, pp. 1522-1551. C V.W. Winston & Son, Inc., 360 South Ocean Boulevard, Palm Beach, FL33480. All rights reserved.

Part of being an effective coach who demonstrates positive development of youth sports is having a good coach-athlete relationship.  The coach's ability to understand each athlete as an individual and to individualize his/her coaching style to suit the needs of that athlete will help build this relationship.  Important components of coaching style include a balance between strictness and kindness, personal dedication, passion for coaching, discipline, enthusiasm, organization, and displaying a professional coaching style with parents and athletes.  Having and demonstrating knowledge of the sport, training aspects, and an understanding of competition, especially elite levels of competition, are significant coach characteristics.   Coaches should have definite goals for their athletes.  The three goal focus categories include fun, development, and winning. Fun-based goals emphasize having fun and creating an enjoyable training environment.  Development goals include focus on tactics, skill, and technique development.  Winning goals focused on performance outcomes (Dieffenbach, Gould, and Moffet, 2002).  

A coach needs to be able to motivate his/her players to be effective.  Coaches can create a motivational climate by pushing the athlete and providing a positive environment with opportunities and appropriate challenges.  It is important that the motivational techniques coaches use are individualized to meet the needs of each particular athlete.  The importance of remaining flexible and trying new ideas with different athletes was expressed by an elite level coach, "Something may work for one person, but it doesn't really work for another.”   While pushing athletes to excel, coaches simultaneously provide athletes with unconditional support that does not pressure them. Coaches demonstrate support by backing athletes' decisions and goals, showing pride in their athletes, being present at practice, expressing concern about athletes well-being after a loss, bragging about their athlete's accomplishments and being there emotionally for their athletes (Dieffenbach, Gould, and Moffet, 2002).  
One of the most important things coaches do for athlete development is to teach, directly and indirectly, the various skills and characteristics important to an athletes achievement of elite accomplishments.  Coaches should emphasize high expectations and standards that athletes are expected to achieve and help athletes realize that the expectations and standards are attainable.  The expectations and standards emphasized by coaches go beyond athletic achievement such as schoolwork, personal responsibility and good citizenship.  Coaches should also emphasize and expect hard work and self-discipline in training (Dieffenbach, Gould, and Moffet, 2002).  


In conclusion, young athletes view their coach as a leader, mentor, role model, teacher, and friend.  The way a coach influences a player can have an effect on the rest of that individual’s life.  Coaches need to promote positive youth development in sport to help their athletes achieve their goals and have the skills necessary to become successful later in life.  By having qualified staff members, teaching the necessary skills, following best research practices, and creating a safe and positive environment, my program will help encourage our youth to be physically active and participate in after-school sports such as the game of basketball. 
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